SYLLABUS ()
SOCIOLOGY OF EDUCATION Academic Year 2020-2021
(Last update: 02/07,/2020)
(Date of approval by Department Council: )
MODULE COURSE ‘A{EA‘:RDEMIC SEMESTER | CREDITS ECTS TYPE
Society, family and Sociology of 1o 1o 6 Basic
education Education Formation
CONTACT
LECTURERS (Postal Address, telephone, email, office)
Dr. Mar Venegas:
Dpto. Sociologia, Facultad de Ciencias de la
Educacion, Campus de Cartuja s/n, 18071, Granada
mariter@ugr.es
Office 507
Dr. Patricia Sanchez Muros
office 504 Faculty of Education Sciences
office 1 attic Faculty of Political Sciences and
Sociology
sonsoles@ugr.es
MAR VENEGAS Office hours
PATRICIA SANCHEZ-MUROS
Mar Venegas
19 cuatrimestre:
Lunes 11.30 - 14.30, 15.30 - 16.30
Miércoles 12.30 - 14.30
Patricia Sanchez-Muros
12 cuatrimestre:
Thursday 11.30-14.30 (office 504 Faculty of
Education Sciences)
Friday 10.30 - 13.00 (office 1 attic Faculty of
Political Sciences and Sociology)

GRADE: PRIMARY TEACHER TRAINING, BILINGUAL GROUP

RECOMMENDATIONS

Students are encouraged to follow the everyday matters, news and events through the media, with particular regard to the
issues related to education.
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BRIEF DESCRIPTION OF CONTENTS (ACCORDING TO VERIFICATION MEMORY OF THE GRADE)

Basic concepts and processes of Sociology

Socialization, subjectivation and agents

Social changes and its influence on contemporary education processes
Education, equality and social structure

School, education and social context

The school as part of the social network and the community

GENERAL AND SPECIFIC COMPETENCES

General competences (C4-C12)

To design and to regulate learning spaces within diversity contexts in order to look at gender equality, equity and
respect to human rights according to citizen formation values (C4)

To promote the coexistence both inside and outside the classroom, to resolve discipline problems and to contribute
to the pacific resolution of conflicts. To stimulate and to value students’ effort, constancy, and personal discipline
(C5)

To know primary school organization and the diversity of actions the running of the school involves. To perform
tutorship and guidance with students and their families according to their particular educational needs. To assume
that teaching must be improved and adapted to scientific, pedagogic and social changes throughout life (C6)

To collaborate with all the agents of education community and social environment. To assume the educational
dimension of teaching and to promote democratic education for an active citizenship (C7)

To maintain a critical and autonomous relationship with knowledge, values and social public and private
institutions (C8)

To value individual and collective responsibility in the achievement of a sustainable future (C9)

To reflect on classroom practices in order to innovate and improve teaching. To acquire habits and skills for
autonomous and cooperative learning and to promote it among students (C10)

To know the technologies of information and knowledge and to apply it in the classroom. To select audiovisual
information that contributes to learning, civic formation and cultural richness (C11)

To understand the function, possibilities and limits of education nowadays, as well as the fundamental competences
that affect primary school and its professionals. To know models of quality improvement applicable to school
(C12)

Specific competences

To promote and collaborate in inside and outside the school actions organised by families, town halls and other
institutions with an incidence on citizen formation (CDM3.3).

To analyse and incorporate in a critical way the most relevant issues of contemporary society that affect to family
and school education: social and educational impact of audiovisual and screen languages; gender and
intergenerational relationships changes; multiculturalism and interculturalism; discrimination and social inclusion
and sustainable development (CDM3.4)

To know the historical evolution of the family, the different types of family and life and education styles within the
family context (CDM3.5)

OBJECTIVES (EXPRESSED AS EXPECTED RESULTS OF TEACHING)

To understand and know how to use basic terminology and methodology in Sociology of Education
To know and analyse organizations, institutions and education and formation systems as social, cultural e historical
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products, as well as their impact on particular school practices, policies and legislation at the autonomic, national
and international levels

* To analyse critically contemporary society and its relation to education within the family, the school, and other
agencies of socialization and relevant social spaces nowadays

* To study and analyse the social context of educational agents, with special attention to students and teachers,
school and other institutions involved in learning

¢ To analyse the learning role of the family

* To analyse and interpret relations of gender, social class, ethnicity, culture and religion, which influence learning
processes

* To study and analyse vulnerability, risk and social exclusion in education

* To study and analyse audio-visual languages and its influence on education in the period of age 6-12

* To acquire working habits and attitudes of collaboration, respect and intellectual rigor, which enable to the
development of actions with other professionals and people who intervene in learning processes and situations

TOPICS

THEORETICAL TOPICS:

TOPIC 1. THE SOCIOLOGICAL STUDY OF EDUCATION
TOPIC 2. EDUCATION, SOCIALIZATION, SUBJECTIVATION. BECOMING A SUBJECT
TOPIC 3. OTHER KEY ISSUES OF CONTEMPORARY SOCIETY THAT INFLUENCE EDUCATION

TOPIC 4. SOCIAL STRUCTURE AND SOCIAL INEQUALITY. SOCIAL CLASS, GENDER, ETHNICITY AND
DIVERSITY

TOPIC 5. TEACHERS
TOPIC 6. SOCIOLOGY OF THE FAMILY
TOPIC 7. SCHOOL AND COMMUNITY. THE EDUCATING CITIES.

TOPIC 8. SOCIOLOGY OF CHILDHOOD AND ADOLESCENCE

PRACTICAL TOPICS

* Monographic seminars on the issues established by the theoretical topics. The aim of these seminars is to deepen and
analyse these issues in the context of the subject. The topics will be pre-selected and proposed by the lecturer.

» Group practices: the group could be the unit of work in either the seminars themselves or any other kind of practices.
This methodology seeks to support cooperative work in the class group.

* Autonomous work of students (very important): the ECTS methodology has its mainstay in the personal and
autonomous work of students. Being a student means to execute the action of studying as self-active initiative. This
new model consists of being an agent of training and learning practices. Thereby, students are encouraged to search for
information in journals and other readings; to analyse and synthesise texts to make conceptual maps; to consult related
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web sites; to promote self-critical reflection regarding the family, school and media; and to develop presentations in the
classroom.

RELEVANT BIBLIOGRAPHY IN SOCIOLOGY OF EDUCATION

BASIC READINGS

Apple, Michael W. (ed.) The Routledge International Handbook of the Sociology of Education. London: Routledge,
2010

Bulle, Nathalie. Sociology and Education: Issues in Sociology of Education. Bern: Peter Lang, 2008

Elliot, Anthony (ed.) Contemporary Social Theory: an Introduction. London; Routledge, 2014.

Hallinan, Maureen T. (ed.) Handbook of the Sociology of Education. Boston, MA: Springer Sicence & Business Media,
LLC., 2006

Sadovnik, Alan R. (ed.) Sociology of Education: A Critical Reader. New York: Routledge, 2011

Saha, Lawrence J. (ed.) International Encyclopedia of the Sociology of Education. Oxford: Pergamon, 1997

ELECTRONIC JOURNALS AND RESOURCES

British Journal of Sociology of Education
International Studies in Sociology of Education
Sociology of Education

Sociology of Education Abstracts

Educational Policy

Journal of Educational Policy

FURTHER READINGS IN SPANISH AND ENGLISH

AA. VV. (2009) Escuela y territorio. Experiencias desde los centros y desde la comunidad. Barcelona: Grad.

Ainscow, M. y West, M. (2008). Mejorar las escuelas urbanas. Madrid: Narcea.

Akee, Randall K.Q.; Edmonds, Eric V. and Tatsiramos, Konstantinos. Child labor and the transition between school
and work. Bingley, UK: Emerald, 2010.

Almquist, Ylva; Modin, Bitte & Ostberg, Viveca. “Childhood social status in society and school: implications for the
transition to higher levels of education”, British Journal of Sociology of Education, Vol. 31, No. 1, January 2010,
31-45

Anyon, Jean (1981). Social Class and School Knowledge. Curriculum Inquiry, Vol. 11, No. 1, pp. 3-42.

Anyon, Jean. “Social Class and School Knowledge”, Source: Curriculum Inquiry, Vol. 11, No. 1 (Spring, 1981), pp. 3-
42.

Apple, Ball & Gandin. “Mapping the sociology of education: social context, power and knowledge”, in Apple, Michael
W. (ed.) The Routledge International Handbook of the Sociology of Education. London: Routledge, 2010, pp.1-12.

Apple, M. W. (1986). Ideologia y curriculo. Madrid: Akal.

Apple, M. W. (1989). Maestros y textos. Madrid: M.E.C./Paidés.

Apple, M. W. (1996). El conocimiento oficial. Madrid: Paidoés.

Apple, M. W. (2002). Educar "como Dios manda". Mercados, niveles, religion y desigualdad. Madrid: Paidos.

Apple, M., & Beane, J. (1995). Democratic schools. Alexandria, VA: Association for Supervision and Curriculum
Development.

Apple, Michael W. “Doing the work of God: home schooling and gendered labor”, in Apple, Michael W. (ed.) The
Routledge International Handbook of the Sociology of Education. London: Routledge, 2010, pp.145-154.

Apple, Michael W. “Ideology, Reproduction, and Educational Reform”. Comparative Education Review, Vol. 22, No. 3
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(Oct., 1978), pp. 367-387.

Apple, Michael W. “National Reports and the Construction of Inequality”, British Journal of Sociology of Education,
Vol. 7, No. 2, Whatever Happened to Inequality? (1986), pp. 171-190

Apple, Michael W. (ed.) The Routledge International Handbook of the Sociology of Education. London: Routledge,
2010,

Arigs, Ph. (1987). El nifio y la vida familiar en el Antiguo Régimen. Madrid: Taurus.

Arnot, Madeleine. “Sociological understanding of contemporary gender transformations in schooling in the UK”, in
Sadovnik, Alan R. (ed.) Sociology of education: a critical reader. New York: Routledge, 2011, pp.237-251.

Ball, Stephen J. “Education Policy, Power Relations and Teachers' Work™, British Journal of Educational Studies, Vol.
41, No. 2 (Jun., 1993), pp. 106-121

Ball, Stephen J. “New states, new governance and new education policy”, in Apple, Michael W. (ed.) The Routledge
International Handbook of the Sociology of Education. London: Routledge, 2010, pp.155-166

Ball, Stephen J. “The Sociology of Education in Developing Countries”, British Journal of Sociology of Education,
Vol. 2, No. 3 (1981), pp. 301-313

Ballesta, J. y Guardiola, P. (2001). Escuela, familia y medios de comunicacién. Madrid: Editorial CCS.

Batres, C. y de Paz F. (2001). Pupitres desiguales. Integrar o excluir: el actual dilema de la educacion. Madrid: La
Catarata.

Baudelot, J.P. y R.Establet. (1990). El nivel educativo sube. Madrid:Morata.

Bazarra, L., Casanova, O., Garcia Ugarte, J. (2007). Profesores, alumnos, familias. Siete pasos para un nuevo modelo
de escuela. Madrid: Narcea.

Beck, U. y Beck-Gernsheim, E. (2003). La reinvencion de la familia: en busca de nuevas formas de convivencia.
Barcelona: Paidos.

Beltran, F. (2005). Travesias de las organizaciones educativas (y otros desordenes). Alzira: Editorial Germania.

Berg, Wolfgang. “What is Family Policy Today?”. Revista de Asistenta Sociala, anul X, nr. 3/2011, 53-62.

Berger, P., & Luckmann, T. (1966). The social construction of reality: A treatise in the sociology of knowledge. New
York: Anchor.

Berger, P., and Luckmann, Th. “Primary socialization”, in The social construction of reality, London: Penguin, 1991,
pp. 149-157

Bernabé, Maria del Mar y Mora, Maria José (2011). Sociedad, Familia Y EducacioN. SociologiA De La EducacioN.
Elche: Universidad Miguel Hernandez.

Bernstein, B. (1989). Clases, Cdodigos y control (TI-TII). Madrid: Akal.

Bernstein, B. (1990). Poder, Educacion y conciencia. Barcelona: El Roure.

Bernstein, B. (1993). La estructura del discurso pedagogico. Madrid:Morata.

Bernstein, Basil. “Class and pedagogies”, in Sadovnik, Alan R. (ed.) Sociology of education: a critical reader. New
York: Routledge, 2011, pp.115-132.

Bolivar, A. (2006). Familia y escuela: dos mundos llamados a trabajar en comun. Revista de Educacion, 339; 119-146.

Bolivar, A. (2006). La identidad profesional del profesorado de secundaria: crisis y reconstruccion. Archidona: Aljibe.

Bonal, X. (Dir.) (2005). Apropiaciones escolares. Barcelona: Ediciones Octaedro.

Bourdieu, P. y Passeron, J.C. (1977). La reproduccion. Barcelona: Laia.

Bowles, S. y Gintis, H. (1985). La instruccion escolar en la América capitalista. Madrid: Siglo XXI.

Brown, Philip and Lauder, Hugh. “Economic globalisation, skill formation and the consequences for higher education”,
in Apple, Michael W. (ed.) The Routledge International Handbook of the Sociology of Education. London:
Routledge, 2010, pp.229-240.

Bueno Caiiigral, F.J. (et al.) (2004). Manual Didactico para la Escuela de Padres. Valencia: Fundacion para el Estudio,
Prevencion y Asistencia a las Drogodependencias, FEPAD.

Bulle, Nathalie. Sociology and education. Bern: Peter Lang, 2008.

Cabrera, D.; Funes, J.; Brullet, C. (2004). Alumnado, familias y sistema educativo. Los retos de la institucion escolar.
Barcelona: Octaedro-FIES.

Carbonell, J. (2008). Una educacion para manana. Barcelona: Ediciones Octaedro.

Casal, J. (2003). De la escuela al trabajo. Cuadernos de Pedagogia, 326; 81-86.

Coleman, James S. “A vision for Sociology”, Society, November 1994, pp. 29-34

%g- 7/‘ Universidad INFORMACION SOBRE TITULACIONES DE LA UGR

de Granada http://grados.ugr.es




Collet, Jordi y Tort, Antoni (2016). La gobernanza escolar democratica. Madrid: Morata.

Collins, Randall. “Functional and conflict theories of educational stratification”, in Sadovnik, Alan R. (ed.) Sociology
of education: a critical reader. New York: Routledge, 2011, pp.37-53.

Comellas, M. J. (2009. Familia y escuela: compartir la educacion. Barcelona: Grad.

Connell, R.W. (1997). Escuelas y justicia social. Madrid: Morata.

Consejo de Europa (2003). Hacer de la escuela un ambiente de aprendizaje abierto para prevenir y luchar contra el
abandono de los estudios y el malestar de los jovenes y favorecer su inclusion social. Resolucion del Consejo de
Europa de 25 de noviembre de 2003.

Contreras, J.A., Garcia, A. y Rivas, A. (2000). Tristes institutos. Una exploracién antropologica de un Instituto de
Ensefianza Secundaria. Gijon: Ayuntamiento de Gijon.

Coulon, A. (1995). Etnometodologia y educacion. Madrid: Paidds.

Darling-Hammond, L. (2001). El derecho de aprender. Crear buenas escuelas para todos. Barcelona: Ariel.

Delval, J. (2000), “Aprender en la vida y en la escuela”, Morata, Madrid.

Dubet, F. (2005). La escuela de las oportunidades. ;Qué es una escuela justa? Barcelona: Gedisa

Dubet, F. (20006). El declive de la institucion. Profesiones, sujetos e individuos en la modernidad. Barcelona: Gedisa

Dubet, F. y Martuccelli, D. (1998). En la escuela. Sociologia de la experiencia escolar. Buenos Aires: Losada.

Dubet, F. y Martuccelli, D. (2000) ;En qué sociedad vivimos? Buenos Aires: Losada.

Durkheim, E. (1975). Educacion y sociologia. Barcelona. Peninsula.

Durkheim, E. (1982). Historia de la educacion y de las doctrinas pedagégicas. La evolucion pedagdgica en Francia.
Madrid: La Piqueta.

Elzo, J. (2005) “Un contrato social para una familia educadora”, Educaciéon y futuro: Revista de investigacion aplicada
y experiencias educativas, n® 12, 2005, pp. 151-160

Elzo, J. (2008). La voz de los adolescentes. Madrid: PPC.

Epstein, Joyce L. “New Connections for Sociology and Education: Contributing to School Reform”, Sociology of
Education, Vol. 69, Extra Issue: Special Issue on Sociology and Educational Policy: Bringing Scholarship and
Practice Together (1996), pp. 6-23

Escuela Infantil Municipal Arlequin ( 2008). Viviendo el barrio. Barcelona: Octaedro.

Feito, R. (2000). Los retos de la escolaridad obligatoria. Barcelona: Ariel.

Feito, R. (2002). Una educacion de calidad para todos. Madrid: Siglo XXI.

Feito, Rafael. (2010). Sociologia de la Educacion Secundaria. Barcelona: Graé.

Fernandez de Castro, I. y Rogero, J. (2001). Escuela Publica, Democracia y poder. Madrid: Mifio y Davila.

Fernandez Enguita, M. (1988). El rechazo escolar: alternativa o trampa social. Politica y Sociedad,1;23-35.

Fernandez Enguita, M. (1990). La cara oculta de la escuela. Madrid: Siglo XXI.

Fernandez Enguita, M. (1995). La escuela a examen. Madrid: Pirdmide.

Fernandez Enguita, M. (1998). La profesion docente y la comunidad: cronica de un desencuentro. Madrid: Morata.

Fernandez Enguita, M. (2002). (Es publica la escuela publica? Barcelona: Ed. Praxis.

Fernandez Enguita, M. y Jesus M. Sanchez (Editores) (1999). Sociologia de la Educacion. Barcelona: Ariel.

Fernandez Palomares, F; Venegas, M. y Robles, C. (2007). Comunidad local y cambio educativo. En J. Giré: La
escuela del siglo XXI. La educacion en un tiempo de cambio social acelerado”. Universidad de la Rioja. (pp. 40y
1-25)

Fernandez Palomares, F. (2003). Sociologia de la Educacion. Madrid: Pearson.

Fernandez, F. y Granados, A. (Coord.) (1994). Sociologia de la Educacion. Viejas y nuevas cuestiones. Malaga: Ed.
Clave.

Ferrada, D. (2001). Curriculum critico comunicativo. Barcelona: El Roure.

Flaquer, L1. (1993). La socializacion en la familia: teorias, modelos e interacciones. En: Garcia de Ledn y otros:
Sociologia de la Educacion. Barcelona: Barcanova.

Garcia, F.J. y Granados, A. (1999). Lecturas para la interculturalidad. Madrid: Editorial Trotta.

Garcia, F.J. y Granados, A. (Coord.) (1997): Educacion, ;integracion o exclusion de la diversidad cultural? Granada:
Laboratorio de Estudios Interculturales.

Garreta Bocacha, J. (2007). La relacion familia-escuela. Ed Universidad de Lleida.

Garreta Bocacha, J. (2008). La participacion de las familias en la escuela publica, las asociaciones de madres y padres
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del alumnado. Madrid: CEAPA.

Garreta Bocacha, J. (2017). Familias y escuelas. Discursos y practicas sobre la participacion en la escuela. Madrid: La
Piramide.

Gatrell, Caroline. Hard Labour: The Sociology of Parenthood, Family Life and Career. Berkshire: McGraw-Hill
Education, 2004.

Giddens, A. (1989). Sociology. Cambridge : Polity Press.

Gil del Pino, M? del Carmen (2005). Convivir en la diversidad. Una propuesta de integracion social desde la escuela.
Alcala de Guadaira: Eduforma.

Gillborn, David & Ladson-Billings, Gloria. “Education and critical race theory”, in Apple, Michael W. (ed.) The
Routledge International Handbook of the Sociology of Education. London: Routledge, 2010, pp.37-47.

Gillborn, David & Ladson-Billings, Gloria. “Education and critical race theory”, in Apple, Michael W. (ed.) The
Routledge International Handbook of the Sociology of Education. London: Routledge, 2010, pp.37-47.

Gimeno, J. (1997). La transicién a la educacion secundaria. Madrid: Morata.

Gimeno, J. (2000). La educacion obligatoria: su sentido educativo y social. Madrid: Morata.

Gimeno, J. (2001). Educar y convivir en la cultura global. Madrid: Morata.

Gimeno, J. (coord.) (2001). Los retos de la Ensefianza Publica. Madrid: UTA/Akal.

Giroux, E. (1990). Los profesores como intelectuales. Madrid: M.E.C./ Paidos.

Giroux, E. (1993). La escuela y la lucha por la ciudadania. México: Siglo XXI.

Giroux, E. (2001). Cultura, politica y practica educativa. Barcelona: Graé.

Giroux, Henry A. “Review: Hollywood, Race, and the Demonization of Youth: The "Kids" Are Not "Alright",
Educational Researcher, Vol. 25, No. 2 (Mar., 1996), pp. 31-35.

Giroux, Henry A. “Teachers, Public Life, and Curriculum Reform”, Peabody Journal of Education, Vol. 69, No. 3, Our
Evolving Curriculum, Part 1 (Spring, 1994), pp. 35-47

Gomez Llorente, L. (2000). Educacion Publica. Madrid: Morata.

Guerrero Serdn, A. (1996). Manual de Sociologia de la Educacion. Madrid: Sintesis.

Hall, D., & McGinity, R. (2015). "Conceptualizing teacher professional identity in neoliberal times: Resistance,
compliance and reform". Education Policy Analysis Archives, 23(88). http://dx.doi.org/10.14507/epaa.v23.2092.
This article is part of the Special Issue on New Public Management and the New Professionalism in Education:
Compliance, Appropriation and Resistance Guest Edited by Gary Anderson & Kathryn Herr

Humphrey, Neil; Paul Bartolo , Peter Ale, Colin Calleja , Thomas Hofsaess , Vera Janikova , Annemieke Mol Lous ,
Vida Vilkiene & Gun-Marie Wetso (2006) Understanding and responding to diversity in the primary classroom: an
international study, European Journal of Teacher Education, 29:3, 305-318, DOI: 10.1080/02619760600795122
Perry, Laura B. (2009). Conceptualizing Education Policy in Democratic Societies. Educational Policy, vol. 23, 3:
pp. 423-450.

Jiménez Roger, Beatriz et al. (2008). La emancipacion precaria: transiciones juveniles a la vida adulta en Espaiia a
comienzos del siglo XXI. Madrid: Centro de Investigaciones Socioldgicas.

Kehily, Mary Jane. Introduction to Childhood Studies, Berkshire: Open University Press, 2008, pp.93-111 (ebook:
http://0-site.ebrary.com.adrastea.ugr.es/lib/univgranada/docDetail.action)

Lareau, Annette (1987) Social Class Differences in Family-School Relationships: The Importance of Cultural Capital.
Sociology of Education, Vol. 60, No. 2, pp. 73-85

Larrosa, J. (1996). Escuela, poder y subjetivacion. Madrid: La Piqueta.

Lauen, Douglas. “False promises. The school choice provisions in no child left behind”, in Sadovnik, Alan R. (ed.)
Sociology of education: a critical reader. New York: Routledge, 2011, pp.487-511.

Lerena, C. (1984). Reprimir y liberar. Madrid: Akal.

Lerena, C. (1985): Escuela, ideologia y clases sociales en la Espafia contemporanea. Barcelona: Ariel.

Lerena, C. (1986). Materiales de Sociologia de la Educacién y de la Cultura. Madrid: Zero.

Luengo Horcajo, Florencio y José Moya Otero (coordinadores) (2008). Escuela, familia, comunidad: claves para la
accion. Las Rozas (Madrid): Wolters Kluwer Espana.

Lynch, Kathleen; Crean, Margaret & Moran, Marie. “Equality and social justice”, in Apple, Michael W. (ed.) The
Routledge International Handbook of the Sociology of Education. London: Routledge, 2010, pp.296-305.

Maguire, Mag. “Towards a sociology of the global teacher”, Apple, Michael W. (ed.) The Routledge International

Pagina7

%g. 7/‘ Universidad INFORMACION SOBRE TITULACIONES DE LA UGR

de Granada http://grados.ugr.es




Handbook of the Sociology of Education. London: Routledge, 2010, pp.58-68.

Marina, J. A. (2007). ;Qué es la movilizacion educativa?, Cuadernos de Pedagogia, 367; 57-59.

Martin Criado, E. (1998). Producir la Juventud. Madrid: Istmo.

Martin Criado, E., 2004, “El idealismo como programa y como método de las reformas escolares”, El nudo de la red,
num. 3-4, pp. 18-32.

Martin Criado, E., 2010, La escuela sin funciones. Critica de la sociologia de la educacion critica. Barcelona: Ed.
Bellaterra.

Martin Criado, E., Gomez Bueno, C., Fernandez Palomares, F. y Rodriguez Monge, A., 2000, Familias de clase obrera
y escuela, Donostia: Iralka.

Martinez G?, J. S., 2005, “El nivel educativo no baja y las clases sociales si importan”, El Viejo Topo, 213: 66-73.

Martinez G?, J. S., 2007, “Fracaso escolar, clase social y politica educativa”, El Viejo Topo, 238: 45-49.

Mufioz Moreno, J. L. (2009). La participacion de los municipios en la educacion. Madrid: Popular

Olssen, Mark. “Social democracy, complexity and education”, in Apple, Michael W. (ed.) The Routledge International
Handbook of the Sociology of Education. London: Routledge, 2010, pp.79-89

Pastor Ramos, Gerardo (2002). La familia en Espafia: sociologia de un cambio. Salamanca : Sigueme.

Pecourt, Juan (2012). Teorias cldsicas y contemporaneas en sociologia de la educacion. En José Beltran y Francesc
Hernandez (coords.) Sociologia de la educacion. Madrid: McGraw Hill, pp. 17-43

Pennac, D. (2008). Mal de escuela. Barcelona: Mondadori.

Pérez Diaz, V., Rodriguez, J.C. y Sanchez Ferrer, L. (2001). La familia espafiola ante la educacion de sus hijos.
Barcelona: Fundacion La Caixa.

Perrenoud, Ph (2006), El oficio de alumno y el sentido del trabajo escolar, Madrid: Editorial Popular.

Perrenoud. Ph. (2007). Diez nuevas competencias para educar. Barcelona: Grao.

Ramirez, Francisco O. & Boli, John. “The political construction of Mass Schooling”, in Sadovnik, Alan R. (ed.)
Sociology of education: a critical reader. New York: Routledge, 2011, pp.217-235.

Reay, Diane. “Sociology, social class and education”, in Apple, Michael W. (ed.) The Routledge International
Handbook of the Sociology of Education. London: Routledge, 2010, pp.397-404.

Rist, R.C., 1999, “Sobre la comprension del proceso de escolarizacion: aportaciones de la teoria del etiquetado”, en
M.Fernandez Enguita (ed.) Sociologia de la educacion. Ariel. Barcelona.

Rivas Flores, J.L. (1993). El aula como microsociedad: significacion social del aula y de la relacion educativa. En:
Garcia de Leon y otros: Sociologia de la Educacion. Barcelona: Barcanova.

Sadovnik, Alan R. “Introduction”, in Sadovnik, Alan R. (ed.) Sociology of education: a critical reader. New Y ork:
Routledge, 2011, pp.xiii-xvi

Sadovnik, Alan R. (ed.) Sociology of education: a critical reader. New York: Routledge, 2011

Saha, Lawrence J. "Sociology of Education". 21st Century Education: A Reference Handbook (2008). Sage.

Selwyn, Neil. “The ‘new’ connectivities of digital education”, in Apple, Michael W. (ed.) The Routledge International
Handbook of the Sociology of Education. London: Routledge, 2010, pp.91-98
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RECOMMENDED LINKS

* Agencia Andaluza de Evaluacion: http://www.agae.es/

*  Asociacion de Sociologia de la Educacion (de Espafia): http://www.ase.es Se puede consultar en ella la RASE
(Revista de la Asociacion), especializada en Sociologia de la Educacion.

¢ Boletin CIDE de temas educativos: http://www.educacion.es/cide/jsp/plantilla.jsp?id=pub04

¢ Centro de Estudios Andaluces: http://www.centrodeestudiosandaluces.es/

¢  Centro de Investigacion y Documentacion Educativa: http://www.educacion.es/cide/index.htm

¢ Centro de Investigaciones Socioldgicas (CIS): http://www.cis.es

* Consejeria de Educacion de la Junta de Andalucia: http://www.juntadeandalucia.es/educacion/

¢ Fundacidn Alternativas: http://www.falternativas.org/
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¢  Fundacion Encuentro: http://www.fund-encuentro.org/

¢  Fundacion FOESSA: http://www.foessa.org/

¢ Fundacion FUHEM: Centro de Investigacion para la Paz (CIP): http://www.fuhem.es/

¢ Instituto Andaluz de la Juventud: http://www.juntadeandalucia.es/institutodelajuventud/patiojoven/iaj/portada

* Instituto de Estudios Sociales Avanzados (IESA): http://www.iesa.csic.es/es/index.php

¢ Instituto de Evaluacion del Ministerio de Educacion: http://www.institutodeevaluacion.mec.es/

¢ Instituto de la Juventud (Injuve):
http://www.injuve.migualdad.es/injuve/menus.sitemap.action?mimenu=Mapa%20del%20sitio

* Instituto de la Mujer: http://www.inmujer.migualdad.es/mujer/

* Instituto Nacional de Estadistica (INE): http://www.ine.es/

e  Ministerio de Educacion: http://www.educacion.es/portada.html

e (Observatorio de la Infancia en Andalucia: http://www.juntadeandalucia.es/observatoriodelainfancia/oia/esp/

*  Observatorio Social de Espafia: http://www.observatoriosocial.org/ose/

* Red de Bibliotecas Virtuales de Ciencias Sociales de América Latina y el Caribe de la red CLACSO:
http://www.biblioteca.clacso.edu.ar/

* Nomadas. Revista Critica de Ciencias Sociales y Juridicas: http://www.ucm.es/info/nomadas/

¢  Educating city: http://www.educationcity.com/

METHODOLOGY

The teaching methodology is established by the objectives of this subject:

To develop innovative teaching techniques and strategies, to favour a teaching based on the active participation of
university students. In doing so, the Seminar set-up is the most appropriate space. The Seminars are defined as
participatory and reflective spaces to deepen and fix the theoretical knowledge that will be worked on within the
Medium Group in the theoretical lessons. This establishes continuity and coherence between theoretical and
practical lessons, as well as tutorship.

Improvement for students coming from this methodology:

- Active, reflexive and critical participation of all the agents of the group

- The capacity of getting involved across the process, of becoming responsible of the commitments of each part of
the group (lecturer and students), and of giving visibility to their voices, opinions and interests

A) STUDENTS’ IN-ATTENDANCE SESSIONS

1. Magisterial lesson (Theoretical-expository lectures in the Middle Group)

Description: lecturer’s exposition of the key theoretical and methodological contents outlined in the theoretical topics. The
aim is to facilitate students’ understanding of complexity and to orientate students’ reflexivity and analysis based on the
compulsory readings of each topic.

Magisterial lessons are expository only. They will take two hours a week. To get the most out of these lessons, weekly
reading the accompanying materials to each will be compulsory.

2. Seminars and practical activities

2.1. Seminars
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They are monographic sessions on topics to be analysed within the context of Sociology. The issues will be previously
chosen and proposed by the lecturer.

The lecturer will define both the issues and the objectives and she/he will determine those that will be elaborated and
exhibit to the class group by the small working groups in order to be discussed afterwards. The lecturer will orientate and
supervise the whole process of work.

The seminars are designed in the methodology of work to strengthen the theoretical contents of the course and extend
learning to reach other resources and techniques. In the seminars, it is essential to have read the compulsory reading of its
corresponding topic. Only preliminary reading of the subject enables the proper work in the seminars.

The seminars are based on the Small Group, which in turn is divided into smaller working groups. The working groups will
consist of four people and will remain fixed throughout the semester. The working groups will be created at the beginning
of November. Attending the seminars is compulsory.

2.2. Practices.

The working groups of the seminars can also perform more practical activities, with guidelines developed by the lecturer,
and focus on key aspects of the subject topics.

B) STUDENTS’ NOT-IN-ATTENDANCE ACTIVITIES

3) Individual not-in-attendance activities (study and autonomous work)

Autonomous work among students: search of information in indexed journals both in paper and in electronic format,
readings, analysis, synthesis of text, concept mapping, visit to web sites, analysis and critical reflection on data and reports
on the family, school and media, development of activities and exhibitions in the classroom, other work of
individual/autonomous nature.

4) Group not-in-attendance activities (Group study and work)
These activities involve reflection, discussion, debate and writing suitable reports by all members of the working group.

5. Academic tutorship
Individual/Group regular meetings between lecturer and students to guide, to oversee and to orientate the various academic
proposals. Some of these meetings can take place virtually.

©) GROUP WORK

The goal is to reach a sociological view and training regarding the Primary Teachers' Training needs.

In so doing, the class will be divided into groups of 5 people maximum.

Students' assessment is continuous. Seminars attendance is compulsory. The final evaluation of each student will consist of
the sum of the two parts involved (see evaluation section below). Attendance will determine the evaluation of personal work
and results, as well as the realisation of all the proposed activities, and the achievement of competences and the quality of
these activities.

ASSESSMENT (EVALUATION INSTRUMENTS, EVALUATION CRITERIA AND PERCENTAGE OF THE
FINAL GRADE)

In order to evaluate the acquisition of content and skills to be developed in this subject, we will follow a diversified
evaluation system. Since evaluation is on-going and attendance is compulsory, both aspects will be essential in the
work of each student.

To pass the course, it is crucial to have approved every item of the assessment. To assess each of these aspects, the
evaluation instruments will be as follows:

Pagina 11

%g- 7/‘ Universidad INFORMACION SOBRE TITULACIONES DE LA UGR

de Granada http://grados.ugr.es




1) Written exam: test on the mastery of theoretical and practical contents of the programme.
2) Group work

The Faculty assigns the date of the exam. The group work essay will be uploaded on Prado this same date, students will
have until 23.59h of that date to do it. Just one essay by group will be uploaded

The final rating will collect the overcoming of the two sections of the assessment independently. Students must pass
each section to pass the course. The weight of each one of them is the following:

- section 1: 50%

- section 2: 50%

MIND THAT: attendance is compulsory and evaluation is on-going. Only 3 justified nonattendances are allowed.
Overcoming 3 nonattendances will directly lead students to the final one-shot evaluation with no consideration of on-
going work for the subject.

IMPORTANT: FINAL ONCE-ONLY ASSESSMENT

ONE-SHOT EVALUATION (Articulo 8. Evaluacion unica final en convocatorias ordinaria y extraordinaria).
According to the article 8 of the UGR regulations on students’ evaluation and scoring (Normativa de evaluacion y de
calificacion de los estudiantes de la Universidad de Granada), if a student can not follow the standard evaluation system
set by the professor s/he has to apply electronically within the first two weeks of class to the head of the Department
stating the reasons why that change is demanded.

SPECIAL CIRCUMSTANCES EVALUATION (Articulo 9. Evaluacion por incidencias). According to the article 9 of
the UGR regulations on students’ evaluation and score system (Normativa de evaluacion y de calificacion de los
estudiantes de la Universidad de Granada), if a student can not take any of the regular and/or extraordinary exams the date
initially set by the professor, they will have to apply electronically to the head of the department for another date stating
the reasons and including the necessary documentation that verify the argued circumstances.

In both cases, the evaluation will consist of a single exam on the official date with all the subject matter. It will have a part
of multiple-choice or short questions and another part of development questions.
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SCENARIO A (ON-CAMPUS AND REMOTE TEACHING AND LEARNING COMBINED)

TUTORIALS
TIMETABLE TOOLS FOR TUTORIALS
(According to Official Academic Organization Plan) (Indicate which digital tools will be used for tutorials)
Mar V
1Qacru airr*lienglzztr o The tutorials will take place on Google - Meet platform.
Lunes 11.30 - 1'4 30 15.30 - 16.30 All the contents of the subject will be available on
- : o ' PRADO.
M les 12.30 - 14.30
fercotes Contact with professors will be possible through PRADO
and the UGR email.

Patricia Sanchez-Muros
12 cuatrimestre: . .
Thursday 11.30-14.30 (office 504 Faculty of Education virtual room on PRADO when th? course begins.
Sciences) Professors will meet students (either face-to-face or
Friday 10.30 - 13.00 (office 1 attic Faculty of Political virtually) only during their tutoring hours. ,
Sciences and Sociology) Students are requested to be very aware of professor’s
communication and indications on PRADO.

For the tutorials, each teacher will provide a link to the

MEASURES TAKEN TO ADAPT TEACHING METHODOLOGY

Face-to-face activities will be organized in stable groups, according to the group structure approved by the Faculty.
Group size will be determined by the health authorities restrictions and the capacity of the rooms for teaching.

If necessary, it will be prioritized that the practical lectures (seminars) are face-to-face.

The training sessions will always follow the schedule set by the Faculty. Face-to-face sessions will take place in the
classroom, and if they are online they will be synchronous and also at the same schedule set by the Faculty. The
latter will be developed through videoconferences and / or sessions on the platforms that the university makes
available to faculty and students. Likewise, PRADO will be used.

To access the videoconferences it will be compulsory to use the official account of the UGR: non-UGR users will not
be admitted.

MEASURES TAKEN TO ADAPT ASSESSMENT (Instruments, criteria and percentage of final overall mark)

Ordinary assessment session

Practical part of the course (seminars): the group work will be delivered on PRADO on the official dates established
by the University (50% of the final mark).

Assessment of the theoretical contents: the individual written test will be face-to-face if health situation allows it. If
not, it will be replaced by a test to be carried out either on PRADO or on other platforms enabled by the UGR. On
PRADO, professors will give the pertinent indications for the completion of this test (50% of the final mark)

Extraordinary assessment session

Given that this course is subject to continuous evaluation, the extraordinary call will consist of repeating the part of
the course that has not been passed in the ordinary call, keeping the part passed for the extraordinary call. Those
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who have not passed any part will have to repeat both. The procedure for each part will be the same as in the
ordinary call, as well as the distribution of the mark.

Single final assessment

[t will consist of a final written test on all the subject matter, face-to-face, if the health situation allows it, or on
PRADO or any other device that the UGR enables. This test will suppose 100% of the final mark.

SCENARIO B (ONCAMPUS ACTIVITY SUSPENDED)

TUTORIALS
TIMETABLE TOOLS FOR TUTORIALS
(According to Official Academic Organization Plan) (Indicate which digital tools will be used for tutorials)
Mar V
1Qacru airr*lienglzztr o The tutorials will take place on Google - Meet platform.
Lunes 11.30 - 1'4 30 15.30 - 16.30 All the contents of the subject will be available on
Miércoles 12.30 - 14.30 PRADO. _ _
Contact with professors will be possible through PRADO
and the UGR email.

Patricia Sanchez-Muros
12 cuatrimestre: ) .
Thursday 11.30-14.30 (office 504 Faculty of Education virtual room 'on PRADO when t}}e course beglns: .
Sciences) Professors will meet students virtually only during their
Friday 10.30 - 13.00 (office 1 attic Faculty of Political tutoring hours. ,
Sciences and Sociology) Students are requested to be very aware of professor’s
communication and indications on PRADO.

For the tutorials, each teacher will provide a link to the

MEASURES TAKEN TO ADAPT TEACHING METHODOLOGY

The training sessions will be at the time established by the Faculty.

All sessions will be online: virtual and synchronous.

They will be developed through videoconferences and / or sessions on the platforms that the UGR makes available to
teachers and students.

PRADO, and the resources that this platform has, will be used too.

To access the videoconferences it will be compulsory to use the official account of the UGR: non-UGR users will not
be admitted.

MEASURES TAKEN TO ADAPT ASSESSMENT (Instruments, criteria and percentage of final overall mark)

Ordinary assessment session

Practical part of the course (seminars): the group work will be delivered on PRADO on the official dates established
by the University (50% of the final mark).

Assessment of the theoretical contents: the individual written test will be carried out either on PRADO or any other
platforms enabled by the UGR. On PRADO, professors will give the pertinent indications for the completion of this
test (50% of the final mark)

Extraordinary assessment session
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Given that this course is subject to continuous evaluation, the extraordinary call will consist of repeating the part of
the course that has not been passed in the ordinary call, keeping the part passed for the extraordinary call. Those
who have not passed any part will have to repeat both. The procedure for each part will be the same as in the
ordinary call, as well as the distribution of the mark.

Single final assessment

[t will consist of a final written test on all the subject matter, face-to-face, if the health situation allows it, or on
PRADO or any other device that the UGR enables. This test will suppose 100% of the final mark.

ADDITIONAL INFORMATION (if necessary)

1.- Any other aspect not indicated in this teaching guide, will be developed in a more specific way by the professors
in the didactic guide of the subject.

2.- The evaluation test contemplated in this guide that require the use of audio and / or video during its development
will do so following the guidelines established in the instructions and recommendations for the application of the
data protection, personal privacy or home regulations set by the General Secretary or competent body of the UGR.

3.- Specific Needs for Educational Support (NEAE): Following the recommendations of the CRUE and the Secretariat
of Inclusion and Diversity of the UGR, the acquisition and competency evaluation systems included in this teaching
guide will be applied according to the design principle for all people, facilitating learning and demonstration of
knowledge according to the needs and functional diversity of students.

4.- WARNING AGAINST PLAGIARISM AND COPY: Regulations for the Evaluation and Qualification of Students of the
University of Granada, approved by the Governing Council of May 20, 2013, and modified by the Governing Council
Agreements in sessions of February 3, 2014, June 23, 2014 and October 26, 2016, article 15: “Originality of the works
and tests: 1. The University of Granada will promote respect for intellectual property and will transmit to students
that plagiarism is a practice contrary to the principles that govern university education. For this, it will proceed to
recognize the authorship of the works and their protection in accordance with intellectual property as established by
current legislation. 2. Plagiarism, understood as the presentation of a work or work done by another person as their
own or the copy of texts without citing their origin and giving them as their own, will automatically lead to a
numerical grade of zero in the subject in which they are would have detected, regardless of the rest of the grades that
the student had obtained. This consequence should be understood without prejudice to the disciplinary
responsibilities that plagiarizing students may incur. 3. The works and materials delivered by the students will have
to be signed with an explicit declaration in which the originality of the work is assumed, understood in the sense that
it has not used sources without properly citing them ”.
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